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< ABSTRACT Lo

‘ Tbe discusslnn fallae:ng cher Shug‘c pze=entatlon an
“The Hismatsh of Child Langdage and School Language" focuses on the
value of studying language functions, the Excblems associated with-

- jdentifying  those language functions and their stages of cévelapmentﬂ
and whether knowledge of such language furctions #ill increase x
reading teacher effectiveness. Treating language-as a set of
functional campgnents to be learned and appliéd in apprceriate
situations {such as using language 40 frcuoise, to be invited, or to
infer corredt ansuers on tésts ‘from context clues) has just begunr
but the initial réseafch is encouraging., Moreover, knovledge of
language functions may ke of special value tc reading teachers.rather
than to students learning to read, since ' teachers could ccncentrate,
.on observihg students' effective language usage rather than having
students imitate artificial standards of. “correct® int¢nation and

gr ammar,, Althauqh the study of language furcticpms sould only be orle
part of a general reading progranm, continued recgecarch intc this area °
of readlng lns{:uctlan sheﬂla inprove readirg teacher. EffECtlFEhéES;
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: | WQPEN DISCUSSION OF SHUY PRESENTATION .

.
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VSTICHT: One e:-th \p§ab1ems we havé had ih de 1gning prggrams ﬁas been t@

A

Te) éb@utffuﬁetianai 1angus§/. De yeu ﬁhlnk the Euﬂctrsn galled

\Eﬂu

1
I .
. @

E“rmlne Hhaﬁ te

;"glving;aﬁ crdérﬁ $§ afgéﬁ'r ic mpetence, dgleh cguld bé pre&emt ar absent 1n gﬁ

4

. lﬁdIVldualfk gp dé yau thlnk that fumetion’ mlght be there xn thetg%ﬂeﬁal,s%ﬁséV

.‘-;

wlthaut beizg reallzed in a partlcular cantext? -

2 0 3 : =t - s C
i . . Vo . .
= i - B

. o

SHUY: - On tbéﬁ@asié éf'SémE limited evidenee gatbereé durlrg the last gix méntﬁéff
: B SN N

i
St

aEqU1Slt1§ﬂ Df these fuﬂctlans. Kﬁds acquire these Fuﬂctlons at d;fferént stage:

from ‘video tapes “of 4. to 8 year olds, I bEllEVE that there are stages in the

at diﬁferént times Jjust as they chuire pbanalégy and gramma? t different

" gstages. We may ha . the Same s;tuatlan thstgye had in the ;14nstratiaq I gave of
.

=

the Child I @baFrved The child had the lncamplehe "pFEEISE" functlﬁn- he

hadﬂ t yet thten the functlon t@ the éktéﬂt that the adult wauié have unQErvtc@d

it, or EVEB to the Eit&ﬂt that his peer wauld have understoed - 1t on app?ugiated

R

. | a o LR . ,l ; V . b
STICHT: I don't think T comprehend what you are saying about " the child é?t
having the»pr;misé function, , L o N

{
L

k

vaiueg 'undér cantfcl yet. He was, pramlslﬂg, but he d;dn't have his peer s value
& ’ }

|
systém which i@fthe same Walue system Gf pﬁﬂmlsés that the adult has ﬁamely,
| W

’l@iiSéd only - to \ée

ﬁ’ﬁﬂ lng S@methﬂng, but it was reall y a thtéﬁ pﬁEEJSé hé

N e s

BN ) . ol . R |

) SHUX& He was prcé,slng, but he dldn‘t ﬂave Grice's ﬁrinciple the prlnciple of

: that 1f you are gglmg to prgmige; kgmethlng, it has ig b ~of value. He was
£ ] :' . X

‘bis. ffieng. 1§é ‘had pramlsng under z@ﬂtrg; he didn t have affec §ivé pFEEiSiﬁE_'
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SPIERT L Wmb ia the di abinatiom hetiss e e e
STICHT:  What is the distinction between something called proplsing as a  generie

R , _ Lo
kiﬁ@ aftteam@atencé. and - Some speeifie knéwiedge gb@ut glven ﬁﬁdiVlduals lﬂ-

A

sitgat;ang tnaﬁ ﬁ@lp you detifmﬁne hhﬂt pfamlse to maka and ynat 1aﬁguage o use
“to éxpnessgtne Pr@ﬂls%; =
o \ Y - -

SHUY : i‘cu ar‘e talklﬂg abaut the genérlz catégaries 1‘.‘ don't think 'Wé ‘have an

invemtary of \wbat they are-ygt; that is why we are do$ng thé stud} mcwg to see

A +

if we can QLEEQVEF hhétheP op nat 5 yéar alds adqulf; pr:miseg that 4 yEaF aldﬂ

den{t have.. ~ S Afaf

v A
I can cite an exam@lei A fiVE—yéarsald neighbor giﬁl cane agfassithé streaet

and gﬁacked‘cr mv dcer at é BD ;n ghé evenlng_ .She said "Mr Snur if yau look

acress gné tr;at yau wlll see that both of our cars are gcne-" it laékéd atross,

and| "Sure enolgh, Jﬁaﬁﬂ@; @Uth af your cars are gone " bhe said "XGB En@w, my

mother worries if I missﬁégals.“'l said, "Jéamns. wauld ysu 11 se 1o ccme 1n?" Sﬁe,

v

: ,sgid;f "Zes,ﬁx.and she came i, She'gaidhpﬂfcu know, I eat almost aﬂything.“'“

& : =
vai@uslyafqéanna Was de%elaping a ¢ompetence tgwafd getting herself invited,

. . =
Lo

I think these language functions are acquired in some way. The episdde is .
: ‘ AR * -
funny,. beﬂagséf‘Jﬁaﬂna hesn't got itv. under cpntrol. Much of the childhood

=
o,

behavior we 1éugh about' is funny, béeause child?en haven't got the zgémblété'

‘&‘-:

2&mpet§nze structure yet. Ce f 1nly, she has a CEDGEEL,Qf}gEttlng lﬂVltéd S If

L3 '

\*he gémer‘lc category is’ oW daqjcu get :Lmrlted " ghe is doing it. She .is ~ ot -
%; . : e - % <, s
‘ dDiﬁg it in ap adult fasnion y%t, hawéveé‘ : ‘:s‘ L o ] RN
, e = : ‘ ) . . . N 3 i . ) o . oo
Y . ) * B ;L‘ i é ;fé,f = ] . - o ,

'

”gTICHT:: I menticned an oracy training prograsm this morming. 1 presede that

Cum N u
RN - - . = .
v Voo ¥ VP . L : . . PR 2 .. /e B . &
. . ) | . RN .
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faster. 1 don't see¢ any. reason to do thet.

‘8QUIRE: Roger, to distinguisn betwegn g;e%yate an
. R S PEUNEER ORAUR

s/ : : L ; \J_
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e

could map sopewhzt ORto this kind of - thing. In that program vthére was the

attempt to teach something called the oracy sghool of naming. Well, - what that

~ended uﬁ being was the process of.learning.the names of some d;mgﬁéi@ns, not. a

competénce called naming, because all of thé'=ehildrei§ named something; - they

T

=

¢

named thelr parents; they remed tneir sisters and brothers., .

] \ ) . - 7. . N . . -
And s0 tﬁéré_yéquEVé an example of why you: Have ko hgvé ‘hames far :

1]

activities, when you have a pfégﬁami 1 am WGH@ETIDE haw thls mighﬁ be ‘any. battér o

than, 5ay; the éxieting lists of thlags,_whlch yau flﬁﬂ in, for 1ngtamqe, Blaamf

and Hastlngs and Caurtﬂey Cazden's ciabter on teaching languaga, ‘that has all Qf

-

go about really tEEEhiﬂg these ﬁhings? 1

the vaf;auﬂ ca tEggPlSE E@w do yo

Eéﬂtlﬂﬂéd that the one case seems/to be almogt too bghavlarlgtie. "Maybe em%fgent

- . ' . = ‘ {
what level 1%}15 present. . -

ey

K ‘\- , - g'ﬂ: -, B ) . n B
-1°think the major thrust of what we are finding .out apbout 'functional
languagel‘aeqﬁisitign is going to be taward teachers' understanding of ﬁﬁé child,
ravher thgnvteﬁérqjthe development of the child to do these things better and

=
I

o

inadegquate. competence, - the

mfuﬁﬁtiﬁnS  can be clearky defined, but/ngw would that \kind éf definifinﬂ Help the

défél@pméﬂt? tht I don't

-

teather excelb~ understznd the child's oral laﬁgﬁag

'-.quiée éﬁs,areXthé'implieatigﬂs‘f@ﬁwdevglcﬁmé t Gf ﬂamp% ence in read;ng

SHUY: 1 thiok we haven't yet tapped . what it is that 1is ipterfering with the
) e ' | - #
. - - -
o | .Q K a"ﬁé




: Philippiﬂss,’Carél?_ askediElsai“;

- Carol answered." . . -

. owm

" of how it works?

A L YT
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hild's ability to reéd or tht he is calling @n when ne-is Peadlng For

/
example, we are beg;nﬁlﬂg to updérstand a 11t+ié bit about pr§gmatje knﬁwleﬂge

[

- Peg Griffin has déﬁé a stuﬁy ngently; in which shE gave people a paragraph to

& &

read. The® pafagraph reads sametblﬁg like this: V"Have_ygu ever traveled iﬁ the =
LI oo 5 o P

.

k‘t\( B N ' o ) ' " . B
- "Well, I went to Cebu Province; I visited Danau, Maoboal, and Talisay, -

"After.réading this thexggbjects were askeﬁE , "Namé three’ towns in Cebu
. . . R
P ce. ﬁ Theépeaple régpanded “%a@boal Tallsay and Danau " Now, tbe parzgraph -

didn't’say tbaﬁ.x H@W is it tﬁ at 'the child learned this 1f the tex&x didﬂ't séy'

i

it? The text dldn t zay therg hEFE three t@wns ;d Cebu Pravzna& What- the child

= . =

iggtalllng on is hlS knawledge af how the real werld warks or haw hiz ,langaage

wgrksg What I am saylng is that read;ng mater;als have ﬂﬁﬁ addressed ‘that . kind-

: < ) s ) ¥
of 1nfarmat1an. 3 . ;
' 1

I thing the elasglc example af mls ~tapped pragmat;c _kﬂayledgé is in the

-standardlzed text questions 'thémselves which can be‘pragmatically read many

4 -

dlffEFEFt ways in sbme cages But HBW do we - help the child leaﬁn tQ ea;l on - the

knowledge ~he has, his knawledpe Qf how language hDPkS, if we are not even aware

i would thlnk that there should be scme. way this could be bt 1it into reading

materlalsg T We 'eould taxe<;dvantage of this kncwlidge, elther by avoldlng .areas

"af mismatch; that 15, by makltg the. pragmatic aseumptlans af the text itself

.match those cf klds at the. Plght agey; g they are not trappeé inteo m1§PEadlﬁg by

: Ay £
th;ng that 1%\pragmatlcaL1y Dut of th31r frame Df FEfEFEﬂEE Dr-seeandlyr e
* L ! ' R .

can aatualLy utilize ¢ that sklll in bdlldlﬂg an easier @f,better or more éi{iéient

- . o R R ~ - - -
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text for them to read,  Unfortunateiy, the inventory "of .possipilities’ in q

, pragmatic or - fusctional langu=ge®has not.yet been tapped. We don't.know'as yet
v_ : S - : ’ ] T

‘) wbat_%app§ﬂ§ between 4, 5, and 6 year olds. !

But the kinds-of assumptiéﬁs:and”@féauppcsitigns'gbmut how the world ~works,

and about héwﬁléﬁguagé‘#:ﬁks,,agé not called pn in any way that I ag aware of in

reading materials, That sort of translaticn needs to be'made..* | .

.t = . Py - : ’ = 3. ' ! | s

. * : - !A N ’ - . . = ~ - N (, - = ’

v KINTSCH: I am ref=rring te that SEQdy,gPhat‘dialéctistgdy from Ch;eagaa ir 1.
: : N L : ) ) ' ¥, Saf B

- understzad 'yGE‘ rigat, ~ you are’ sayl é{that the study . has emer;cally p@s;tlve

L= . . R
result's, but the thegreticazl justifisation fqr it is really ~absent. 1s that

- % . . 3, .

right? .~ S - . ‘y; f RN

i

= . , .
- !g . i\ B
SHUY: Well, I weg-quoting the text's clail. I am not. as impressed with ‘the é

"results as the author appeérs to be;vI was qﬁatiﬂgFLeaigﬁtég hi@self! While _
v = \ £
ﬁalk;n& td a feu QF tbé teachere, I fcund thaL the- matenlals wérg‘nﬂt used in the _

=3

way tnar thP*FEQEEFCﬂ ciainsg tHey were. ﬂAs far “as It kncw they are not even used

. N
at all-.at the mamént; Sd I noulé say that, as- Leaveftcn nlmaelf claims, the most
B ) . 1 1,?‘8‘; 7
useful outgrowth of this study was.in tha_affegtiveyaraa, not in réading!r ) f -,
‘, o . ' . \ PR -
7 ) L N " ’ B - ) v:_

VENEZKY : “ajbe 1t'5 Lﬂpgftéﬁt to pa;n%(%uk tnat even thaugh you and 1 ﬁﬁlly

"—c

agree on, the prab ems hluh ghé ecntenta Df the chlld—arleﬂted.matebigls in the

- Chicago gréup, the EE=,§tEfiéls mgy have a pDEltiVE inf;uenge 'on téach3f53 It may
, . : . ~ St ‘ . o C :
turn’ out that those' materials, vad child matéfialsqxafe the price we ‘have to pay

e ‘to develgp Eaaathigg‘thatvwe‘ haven't  developed in .any .other way, Sopething -
R 3 = T I . , . . . - . o

\R?Slgpéd ata change. the ~teaéhér\5.-5ttitﬁde, That .is iq; main thing Leaverton’

\

¢+ found from’ fnp *ﬁudjj‘and it may ip fact be. a Justification.

e
-
™
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It may be t%ue of DSterbéﬁg's study.- Thls waf a study d@ﬂe in- S?jdén ’
-]

'dééiing ﬁith speakers of an extreme qwedish dlalecﬁ wben the E&lléréﬂ Wha géake e

tbis dialect were ;nﬁraduced ta readlng with matarla;s dewelcped egp,r?”,;g f or

tb31r dialect, they learned faster than before. Eut ggk*materials were used anly

=

" for four or five. weeks. The authors found that the matébiéls pﬁababiy weren't

used by the way, still. )

whnat made the différeﬂcé. It was- the attitud& aF tH% teachers, ﬁh@ leaqggd;a,

great deal abaut tbe baﬂkgfaund af the éhlldﬁen had a3 lot af pep - talks on

treating children as human be;ng;, and trléd not to divorce the ChlldFEn from
. . . 7 = =
. — ~ \
things they-had ;eeg reinforced far'during tbe earlgaparts Qf the;f llvea - It

&

miy turn iaut that” there is a way to make tne dLaﬁeﬂt matérzals leﬁg Of a fgﬂ us

=

;;"and ‘still achieve Phat is ‘actually working there. (The Chigaga _m@térials are -

SHUY: Still used in Chicagd? : . _ ! %. e

- i - a

VENEZKY: The teacher training is_USedgbéi am not sure ‘that the materizls are °

still. used,  The sfﬁih@rs eiaiEAthey still are, but w& can't ﬁféd a school that

v X _ . >R Vs _ \

ises them. . R .
L - - .o - "l
- SHUY: We couldn't find one either, . . . :
. N ) . a - w

CHALL: . Roger, I am interested in the question of teacher training. %& know that
the _whéle push, during the ;asgufew years, has bgeﬂ’tg inﬁ%easé‘thé teacher!s

aﬁa:éngés’éf 1Enguagg. Assuming that Eﬂis,'in turn, will hELD ‘them wifh the

L +
cbild's‘language, and, 1o turn,. 1mprave‘thelf feadlng, 1 WDEdEF what evldeaee f@u
'hav§ far this clalm? M. R L - : I
. - o . o _

=7CD
P
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SHUY: ‘ﬁcéﬁly the géervaticﬂ 'Qf_ classrooms, ‘and the ;Gbgenvatfén o)

rgafﬂlﬂg T e
e peaching itself. - I probably have fewer opportunities to egtar,éléssraams ;ﬁan.;

. ¥

v

) .7 you have, and-although we do get into ;‘ngmbeé of tbém,ipaﬁtiéulagly in5Virgipié;

what I seet-fegularly' is miqﬁiagnasis :of reading problems, oé?d}agﬁa%is-@fl

.. ' problems whith are said to be reading problems, but actually are other things..
. : : o ) . 7 A - . ' 1 L
. \ . - . o )

’ L ) . o .
i

_\CEALL; "Jou get into language problems.

t
u

ey we ¥

SHUY; They are said\to be Lan%uage problems, but they are not, or'théy ‘are 'said

=

to be reading pﬁéblemé,rbut th%y are not. - _ : kff LS ’ . e
CHALL: 'So then how would knowledge of language, 1;nguistigs, psycholingiistic

== i 1

jéwarenesslkﬁandi the way- it iﬁﬁfavés with age;:help a. teacher make a diagﬁgsié;

when the problem is neither lanégagE~naflféaéing? T a LT %
- ’ . . : Q' ‘ . . ,v

GOODMAN: I think the evidence has to be in terms of what you see when you
observe teachers' reactions t@_kidééfdialegts as the gidé gre reading. Thé,kéy

problem is not with the student, but;wichgthé‘ﬁeaehérg~ Not only black'gidsggibut

=

‘Appalachian kids and pidgin speaking kids seem to have a-lot of Pégéptive ééntfgi_?’

1

over dialects in addition to their own. I think that fits-with Roger's statement
. . * N

©  __about the kind of ’statisti;al variability, that the dialects aren't néat. and
cleéﬁj\amd tﬁat*pécple do grow ﬁp leaﬁning to understéqg other pé@@le'é - speecli,

7 | R
- = :776\_ . ) ». 7 . . ﬁ : ) - . -
The problem aecmes in schpol when the teacher correects what .she. tells the

if it is important in their lives and in thefir communities..

children is wrong with their Peéi}ng, and then it turns out in fact'that it was
o L . Co . : S
an exanple of the kid's diulect. Now, the logic of that ~is that if teachers.

learn @ére ;abaut language, they are going to have a better uﬁderstanding of the

[y
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_ source of ‘a eeﬁiainfkiﬂdi f language yse. 1 th;ﬂk iv'sa 10gical tﬂ1n§3 gﬁd I

x&; )

i,léaﬁvti,knéw_ af any Eua+lstlcal sStudies that hafg bg%n ﬁgﬂ€) PP se, and it's one

1

%

Of those messy thlngs that is bard to sert ﬂut gn?ﬁay it 5 ggsy ta ség the

. evidenze ‘of teachers mlstaklng dlalEct usgg@ foy r§ad1ng dlffaeultlgs Theve

have been a humber @f studies of teachers dﬂimg tnfs. !

T 2. .

s, )
# ’ B o . 7

. SHUY: VYes I was galng ta clte a teaeher WthshQﬂ tnat u& ran s fgw yéarg agg

T .

'far UﬁlVEPSLty cf Nebfaska credlt at the wgsh;ﬂgt@n. .G, ﬁ-iUGA ‘We had tga?ﬁepg

=

. from Boston, Dallas Atlanta, Wash;ngtgn p C., and Welliﬁgﬁén; Ohio- -Tﬂéy Hepg

all thlrd?grade teachers, five from eagh‘gity Aﬂd e naq, ﬁétﬁs uged by Ghlldhen

ffamx2§¢h area feadiﬁg'the same passage. 00 tpe flhét da¥ Ve had tﬁe-_téachépg

" listen to the ,child reading. e bad suryapritionslr redorded Kids in those

| i - : : ) : e
- communities reading those texts, which are foyuntp~Brade - reading materials, to

sake' sure the children made some reading ervory. iy gave " the  teachers

mimeggfgphéd copies of the rééding passége ‘80 for éa@ﬁ inlq they eould EAFH “on

' t?é texﬁ as they ;lgtenéd ta lt what the peaqjﬁg BYnory Vépg

i

-1 ﬁlﬁc@vered ‘many ﬁhlngs tnat teachers ﬂ@ﬁglﬁéféq y@@diﬂg QFYQPS‘ regional ’
t"" X N . \

dialggts sac;al d;alects, _pauseg, fdlse atabﬁsa-;tﬁé ﬂﬂch or too little

expression. In my awn local Ehﬂalﬁ\systEE, ~a, Liﬁtlg pol WO read with o
) . : — | C o -

.EIpPéSngﬂ was glagnased as: need;ng é‘neufélaglggl ngkﬂb El§ mother hadq besn

'

talked to by the, teachef and tald ‘that by peeded, 2 eoydlete EEuEGlagicai’
' [

n

- adalysis. He was fa ‘ling in readlng She tgjd ey ﬁu%@ahd who. hgppéqs ta be a

pfe%essér at{a 1@@31 med;cal SDﬂEDl, and he hlt the Qéil;gg ghd g%llgd faf ne to

. -

G0 a quick and dirty analysis. l-g%%g\thé boy wbat 3 osl) the "Snuy bisgnostic

_ - ’ . e 7 5 .
Reading Test," which is .a one agestion test; ‘eve, read,tnis." S read ,
’ - . ' .

bééﬂﬁifﬂli?, making ail of the right ncises. The CCRphepsnsLON test was "Téil ng-

all ab@u{- lﬁ " End he Lﬂng all Qf thE ﬁlght Stﬁtéﬁ]fﬁts‘ hhégb - he dldn't‘ dﬂ 15

L 10

. .o . \ .8
’ N B i a N = .
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jread with expression. I ehin this 1a a clesn vase of a teacher not
uﬂdEFStaﬁdingzthé.éhild. The boy wés.t§§ %mglléstAﬂhé‘iQ YEhé :cléSS; He :usaé '
rough language and threw himself info nis ativitiey with sbondon, Ee wanted to
’}’bé thought, of as 2 tough ﬁid;aﬂ‘i hév““]_‘a be ‘daf;““f‘-di' it be vag §olug to read WitH™
- expressiop. That was considered a.lsissy‘ thifg~ to ¢o. And we ended up by
manipulating the soene. Ve taught my Son, who vas the biggesy Kid in the class,
6 read with expression.. That legitinized the activity in the class, so that the
little guy could do it. Thaﬁ évgééugllY‘Sﬂlved the.gfoblém TP mﬂstv indirect
,4féshi§n;' | o : . B

oF e M . s

RESNICK: If the major egfect of teachérs mnot bejng sé%gitive to  dialect
. differences 'liés‘ in teachers carresting ehjldren fﬂf'tﬂihgs-tﬁatvabe'réallé aot

reading errors, but dialect differences, fthen opne would expect substaptially

better learning to. occur - when ‘the tedchers and the childven have the same
. ‘ - . . o = ) .
dialect. Do we have any.evidence of that Kind? v o

GOODMAN: TYou made an assumpti@é that dQESﬂ*t follow, Béééu§§ aometimes teachers
' e 1 - o i
who speak the same dialect are sp uptight about tpeir own lavuage, that they are
much less tolerant.
. 4 Lo N A
: . , . , : . )
RESNICK: Okay. What you are saying is vou have 'to look ingide thsﬂgL;ségﬁéﬂs a

" 1little more, a?égsee‘ﬁhathpgoplet;ré doing. Has anybody Qope that? * ,

o ;  >» Coo e | o o

\ EVEHE%EY: Let me'aﬁsﬁér tngt_iﬂ a roundabout way,;by éqggiﬁg‘JgaEﬁé‘g éaint Jjust

oa little bit quEﬁEFEHZFiTSt I sgrééfﬁith Jganﬁe;éféaiﬁt that we have a limitea
améunt'af.t;ge to train teachers aﬂd~v§rg»iittzé woney ﬁ?; ge?{'ihem to z§e$iai
workshops. i For . nany yearsllinéuiSts have said we have to teach ﬁéaggeré‘téfég

L e
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!i’ - good_lingulsts; we have ta teach them £ledawork metnodology and all that:

T3

¥

. Now W?}éré*reilly ‘bacgspedalling, , We Bave s new Mgood” functions of
. - ) . Q ., & - B . . '
language. Now we are Saving’ Yt'z tiye teachers learn about functions of -
language. In,a very Qyniegl,wgy, tﬁéf@ ig«SQEééning ééry’ ggSitivé about tgat

-

It ﬁélls ’us ﬂot to” pgy attentl@n tg tﬂe minutiae aay marﬁ, not 10 vorry that =
student's past tense lsx'f like éth%rs‘ pa&t tenges; to ?retesd Jou don't kﬂaw'
abaut the past tense, to- worry whashgf the chirg can ﬂammunlcate in a ﬂDmpetent.
way . Now, thasg key Studles e hﬁve éﬁ?é&lally lﬂ ths SEhﬁDlS in the Blaﬁk éhi?f

the Puerto Elcgq areag, find no VéPLéhlg tpat relates £0 a3 teachep! 5 lsngugga or 7
to eh;ldFEﬂ'sf{“Eguage that is, tﬂehé 38 1o G@nSLStEﬂéY in ‘terms af whether théf

teachEP speags tns Same dlalgﬁt or ig of tue Same Ethg;ﬂ group So fab as Feading

suacess is e@ﬁcéﬁﬁed ’ ' L : o : VL B
~ . Now, aimittedly w¢ aba not talkiba about a 1arge p@pulataaﬂ sor iuerl
controlled atudies. What dQéE seas to, méké 3 big dlfferemcs is the teaEDEEVs
attitude taéard% laiéﬁégax yhere we hﬁVé 5u&ssanul tea hlﬂgn , téﬂd to find

,sag

teaehsrs Hlth Vgry BE51t1VE 3ttlthd§§: t%é@héfs kﬂg are very PEEEDthE tq whatr
the cbildren brlﬂg’ts the classfgam B T
I auspéet nét_ev3hy§cdf hef% agreey vwith thgt; that the teaCher has to kmow
*Sémétﬁing about what dizlect is or isart. T suspect, though, that what Jeanse is

. aSking is whether kexﬁhauld waﬁte tlme teachi ng thege =1ahgﬂaéé' functions to

children, P T S . _ o

.GEALL: Everything is fagﬂlhaﬁlﬁg tﬁ L@afn ;rgm 3 hqmggéstlg Stahdp@iniéf But

maft teachers today dan‘% even bave a b%ﬁle‘achfﬁe iy the teachlnggpf beadLnf-

1 i

% - And we are fl%hting, -én massa, to gat for 511 el@msnt#fy Eehe@l teaﬂhers, more . -
thaﬂ?{ﬂﬂévfféadiﬁg course. As of 1975 gbﬂﬂt-n§4f off tlse teachers &ga't:have=éae'
h ! ’ £l . A ‘ ’ o

iz . = SN

= .

Ch




.basic course.

CAprALT2--PML o T e e T T e, 338

s The kﬂawlﬂdge of language wWill be ult;mately eprlchlng to the teachsr, Eutﬂi~

R e v

tSke - Rbéger's. exanple' of ﬁﬁé teacher wha erraneausly labeled the; child

" neurology?. .

A . -

n%ur@L@gically_impaired. DDES that téacher need - course . in language ‘or in

- : N = . !
= = : . ; ) \

E

T

SHUY:  She just had one. The problem was she is a .victim -of her most recent.

I A

£ N = b ]
RS

‘information. o . : ! Vs

~ to give so many different courses to teachers.

'SHUY: I think one of the.sins @f:the past, that Dick responded” to 1is that

CHALL: The psychiatrists during the 1940"s and 1900's recommended all -kinds of

5 ‘ - =

clinical courses for ' teachers. 'Théﬂ‘ﬂﬁhéﬂ:SpECiéliStS fallcwed tlll We haVP

almagt faorgotten to teach.the teachers how to teach, It is not that I don't bave

ré%pect~~far«—llnguist —He bave'in”QuF”Féading”pfaéﬁéﬁi7I*am:VEPyﬁﬁ?Eﬁﬂtﬁﬁ:Eéyif

2

Carol Chamskyj aﬁd}right across the river, at MIT, we have her husbaﬂég- Noam

Chomsky. The students take linguistics courses at the Scholl of Educ#tlon, in

4

Arts -and Seiehces, and at MIT. Yes, I think basicald Shers do have to know

about language and language development. But all o _e;éthiqéa mentioned about
s N i . - =

l(i

-~

dialect are more than dialect alone. "You seem to be asking the teacher to give |\

7 each pupil a right to be a2 person, a human being, whe says things differently,"

: _ 7
and maybe moves differently, and S0 agi?féng'l am not so ‘syre that 41t dogsnit
. B - . T '*\? : .

* come’ under & general = course on How to teach reading, which would include this

kind of thing. It's just'that}theré isﬁ't éﬂcugh‘iime! There isn't enough time

4

- :.>,, - . . -="¢;

.
F e
L

=t L

linguists, in .their claim to, be relevaﬁt, weren't most of the time, and now we

are living with that fact. I think Jé had. averpram:%td ﬂﬁd made false- promises.

= A -
!
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v There is no reason. to bal;eve ﬁlat mgk;ﬂg a ling plgﬁ out of a child is going to

make hlm a better wrlte;, as far as I can see., That kind of information is more

. ‘apprcpriatE'tg the,teachér than it is to the -child. . '
. - 2 ) (%; ¥

CHALL: I am waﬁder;ng hhethsr being a better ling ulst makes one a better heacher

of Peadiﬁg! . . N

¢ . ‘ )

GOODMAN: That is not what I was referring to. The fact is the worst thing you
( 1 . B : i .
can do is make a teacher feel she has to be a dialectologist to teach black kids

or Appalachian kids, when it reaLly comes down to attitudes. But the problem is

2 that- attitudes and kﬁ@wledge run hand in hand, and §ametimgs you can't get basic

ah
S
£

kncﬁledge across, if the attitude is that language cnlg:c@m§5 in two forms, good

amjbad.gfi\,. e .7 | N ”dm’{w;ﬂh_,‘, e

y R

* = s

SAMUELS: The discussion seems to have moved to the point where we are . now
interested in _what can we do to improve the pedagogy of reading, and we are
B B 7 E .

béginniﬂg to look at single factors, like training the teacher to have an

awareness afaéialect differences. -Hawév%r, a sue%éssful‘pfcgram is built on more
thar single faétarg_ g number of reading projects havg~,attemptéd to idéﬁtify

s

exemplary reading programs and to déteﬁéiﬂe their components. It seems there. is

a- high dggree of overlap among the -components of éxémglary reading programs .
These . suc ful ﬁrégrams.have straﬁg administrative ieadership with an emphasis '

on reading,.a value system vwhich adées ‘not condone low achievement, support

perscnnel in the form of teachér alds whe have’ béen tPElﬂEd and who dlrect;v

enter "the teaching process algﬂ§ with the teacher, raadlng Epéclall;ts who f@cus
j - on helping- teachers and teachéf:,aiﬁs; emphasis on deeadipgt gkills;fhumagr

Y

relations orientation combined with task orientation, and a program which

%jséi?{. -
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; emphagﬁzes accountability on.the part of students as well as teachers.. o 'C
# 7 . - : . A VoL
Ty k { . . ‘ . ) , . ) - . " '
I think what we have to_do i's think of single factors not as ‘pégaéeas in

themselves, but as parts of larger systems. We have to bégih to think in terms
of systems of education that will .lead to bétter reading. /

C
=
a

\ .,,lSHUEE I=Fantt disagree with what yéﬁvang sayiaé; 1 q@gld thini the' ?éélly
hcnééf_ linguist won't reéliy eare {f it's ealiéd iiﬂguisticéwg% not. ln-faat,‘I
don't think that's a critical issue; ﬁhe systeﬁ;is mere’impaﬁtaﬁt; ,thésghiqueq
learning to read. are more impéfiént thaﬁicﬁ? tr?ing»te“seil any kind Qfgmédigine.

- I just think we have something to offer that‘siéfliﬁtie better today than it used

tc be.

& .;‘é i"{

ECK: A dauple of years ago in two differenﬁ instances I observed

iﬁteraeting with black children. In the first classr@@m; one child wa

4 m

7

sentence that said "Nan can color,” and the éhild,said,'ﬁﬂaﬂ could color."™ The

‘teacher stopped and ~pointed to the ford Ucan.® The child locked carefully and
said,-“Can,ﬁ and the  teacher n@éded. . Then the child went back aﬁd iQGEéd,Ef the.'
story and feread, "Nan could color." The teacher let that go. In the second
instaﬂéei in the classroom next dgor,lss aﬁéther child was reading the word
"hand" in a sentence he said "han." Tbg teacher said;'"What?“ and pointed to-the
"d." The child uctered the /d/ sound. Then the child returned to the ‘beginning

of the sentence and when he got to "hand" again said "han." The teacher stopped

him again. This went on and on and on.| Finally I pointed to the word "hand" and

0l

asked- the c¢hild, Do yoi have any of these?" When the child nodded, I asked him
. : _ e | | ; .
to show me. He held up his hands. In thede two instances, the first *=teacher
~demonstrated an  understanding of what -the student did; the second teachen C:

didn't. | . -
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SHUY: . The question being asked in education today is about

participation in the classroom, and it ‘really gets at the question of wH:

Rt _ o A . : : _
effective language user. ' I think there are,many wWays we -can better f
out.

g - ' o N

] don't seé any'ev1den:e in ESL materials,. for égamplé, of krawlng what

réal%y"mattéré in 'ESL. - ﬁhyrare we teachlng -Ed's aﬁd alng s d thlngs llEE

3

that? There is né;ﬁéééafeh to tell us'jwhy_ What it _mgsnsi;,a, pafcicipate

!effegtively in the classroom ‘'may ﬁelﬁ be gotten at by askiﬁg the téaéﬁﬁﬁfta

na@igate effective language users anﬁ inéffeetive'language yséfs, thézymaniﬁa;iﬁgé
'ﬁhese éhildrgn to see what it is the téé@bers might be gaaing’;n tﬁem! f" .

& lHe-are also using f speech Ehalﬁ kind of effect. We give the ehlld a /éask

f.‘and .then ask h;m to tell another child wha is trying to borrow his tay} "éTgase

Z) don't bgfraw,lt, 1 want you to give it back to me." NQH, if he says thé ‘same .

‘thing to another child* that he says to an aduit, who is nigh statgg, we have

learned 'something about his ability to switch codes.

KﬁHi%h these kinds of strategies we are learning Véaietﬁiﬁg-'%géut- e}fégtive
language. We iafe beginning to Eéfégéb the surféee, but I Ebink that uﬂtil.ﬂéfy
define what we mean by effective language, we are pét going to be able to answer
the !quésfi@ﬁ that Jeanne is asking; I think we can then offer a grest daal more °

“to the teacher.

T END SESSION

1
(1




